Appendix 2A: Curriculum Review Form, Part C


Curriculum Review Form

Part C: Overall Curriculum Assessment
Directions
Be sure to complete Parts A and B before completing Part C. 
1. Read the box labeled “Key Points to Consider” (there are 10 of them). 

2. Then answer the question(s) to help you assess your curriculum (there are usually 1 or 2 questions for each “key points” box). The answers to these questions come from your work on Parts A and B.

3. Finally, use the area labeled “Changes You Could Make,” to list 1 or 2 changes you could make to enhance your curriculum in the area covered. Write “not applicable” (or NA) if you don’t need to make changes in the area identified.
Note: The areas of focus included on this version of the Curriculum Review tool are not the only areas that are important in a curriculum. We have narrowed the list to those that are most commonly cited as characteristics of effective curricula (e.g., Duncan, Stephens-Burden, & Bickel, 1996; Kirby, Laris, Rolleri, 2006). 
	Key Points to Consider: #1

Clarifying the Behavioral Goals of Your Curriculum

	One of the characteristics of effective sex and HIV education programs is that they focus on reducing one or more sexual behaviors that lead to unintended pregnancy or HIV/STI. It is important to make your goals as specific as possible so that your activities and messages to participants are clear (e.g., delay the initiation of sex, return to abstinence, increase contraceptive use). Emphasizing specific behaviors can help enhance the potential impact of your curriculum.

If the main health goal in your program is pregnancy prevention, critical behaviors include abstinence, frequency of sex, and contraceptive use. If the main health goal in your program is disease prevention (HIV and other STIs), critical behaviors include abstinence, frequency of sex, number of sexual partners, condom use, and STD/HIV testing and treatment.



	Questions to Help You Assess Your Curriculum

	1a. What are the key behaviors that you are trying to change in your curriculum? (Check all that apply)

( Abstinence

( Frequency of sex

( Number of sexual partners

( Condom use

( Contraceptive use

( STD testing & treatment

( HIV testing & treatment

( Other:


	1b. Does the curriculum give a clear message about the behaviors you are targeting (e.g., it is safest to choose not have sex, but if you do have sex use a condom and other contraception every time to avoid disease and pregnancy)? 

( Yes, very specific/clear

( Yes, somewhat specific/clear

( No, not very specific/clear

	Changes You Could Make

	List 1 or 2 changes you could make to enhance your curriculum (write NA if you don’t need to make changes).




	Key Points to Consider: #2
Making Stronger Connections Between Risk and Protective Factors and Behavioral Goals

	Effective programs identify and focus on changing specific risk and protective factors that have been shown in the research to be related to sexual risk taking behaviors (see Resource section of your CPI binder for a list by sexual behavior). Risk factors are things that make it more likely that participants will engage in a negative health behavior (e.g., having sexually active peers increases the chances a youth will initiate sex). Protective factors are those things that help insulate individuals from engaging in risk behaviors, or make it less likely that they will engage in such behaviors (e.g., doing better in school reduces the chances a youth will initiate sex). One way to use existing research to strengthen curricula is to make sure that the factors you do include are related to your behavior(s) of interest, and that they can be changed. You can use a logic model framework to help you with this (see Resource section in your binder). 

Currently there is no study that compares all these factors and shows which one is most important, second most important, and the like; however, recent research by Kirby and colleagues (2005) suggests that at least half of the effective sex and HIV prevention programs were successful at changing selected sexual-specific risk and protective factors, such as knowledge about sexual issues, risk perceptions, perceived peer norms, etc. (see list below). Kirby and colleagues note that the more of these sexual-specific risk and protective factors a curriculum addresses, the more likely it is that it will change sexual risk behavior.  

	Questions to Help You Assess Your Curriculum

	2a. Which of the following risk and protective factors that are commonly changed by other effective programs do you include in your program? (Check all that apply.)
( Knowledge (e.g., about HV, other STIs, and pregnancy)

( Perception of HIV risk

( Personal values about sex and abstinence

( Attitudes toward condoms (including perceived barriers to using them)

( Perception of peer norms about sex and perceived peer sexual behavior

( Self efficacy to refuse sex and/or to use condoms

( Intention to abstain from sex or reduce the frequency and/or number of sexual partners

( Communication with parents or other adults about sex, condoms or contraception

( Self efficacy to avoid risk behaviors 

( Avoidance of places and situations that might lead to sex

( Intention to use a condom   
 
	2b. What other risk and protective factors are you trying to change in your curriculum? 


	
	2c. How many of these other risk and protective factors addressed in your curriculum are supported by research?
( All or almost all of them

( Some of them

( A few of them

( None or almost none of them

( Not sure  

	Changes You Could Make

	List 1 or 2 changes you could make to enhance your curriculum (write NA if you don’t need to make changes). 


	Key Points to Consider: #2
Identifying Risk and Protective Factors

	Key Points to Consider: #3
Including Instruction on the Influence of Social Norms 

	Numerous research studies show that social norms have a strong and direct influence on risk behaviors. Some researchers believe this is one of the most important factors to address in prevention programs. Social norms are behavioral expectations and standards that exist in a particular environment. These expectations and standards can then influence individuals’ behavior. Social norms stem from peers, parents/other adults, the community, etc. Some approaches to changing norms at the individual level include: 

· Creating a group to which participants identify that is supportive of the desired behavior (e.g., a peer group that assists with the program)
· Providing information about peers’ attitudes and behaviors (e.g., conduct opinion polls and share data, have students engage in activities in which they share positive views about the behavior)
· Using opinion leaders to influence norms (e.g., recruit individuals who are formal or informal leaders to come give a special presentation during the program)


	Questions to Help You Assess Your Curriculum

	3a. How many activities does your curriculum include to address social norms regarding sexual behavior, condom use, fatherhood, etc.? (Refer to Parts A & B for help with your response.) 

( None

( 1 activity

( 2 activities

( 3 activities

( 4 or more activities


	3b. What activities do you currently use to influence norms?



	Changes You Could Make

	List 1 or 2 changes you could make to enhance your curriculum (write NA if you don’t need to make changes).




	Key Points to Consider: #4
Including Skill Instruction 

	To date, all the evidenced-based HIV and sex education curricula include instruction on skills (e.g., communication, refusal, negotiation, condom use). 

It is important to link the skill instruction to your behavioral goal. For example, if your goal is to help individuals who are having sex use condoms more effectively, then the skill instruction should focus on how to use condoms and how to negotiate with a partner for condom use. 



	Questions to Help You Assess Your Curriculum

	4a. Does your curriculum include activities to teach skills? (Refer to Parts A & B for help with your response.)

( No

( 1 activity

( 2 activities

( 3 activities

( 4 or more activities


	4b. What skills do you currently teach? 



	
	4c. Are they directly related to your behavioral goal(s)? 

( Yes, definitely

( Yes, somewhat

( No, not really

( No, not at all 


	Changes You Could Make

	List 1 or 2 changes you could make to enhance your curriculum (write NA if you don’t need to make changes).




	Key Points to Consider: #5
Enhancing the Quality of Skill Instruction

	When teaching skills, the research on effective instructional practices supports the importance of these four steps:

· Name the skill and explain it in words (e.g., review the purpose, describe the different parts) 

· Demonstrate the skill (e.g., show students what it looks like and what it doesn’t look like by giving examples of effective and ineffective uses)

· Provide opportunities for group practice with feedback (e.g., responding to pressure lines)

· Provide opportunities for individual practice with feedback (e.g., role play with input from observers)

Note: Many program experts believe that participants should over-practice a skill so that it comes automatically in a real-life experience.



	Questions to Help You Assess Your Curriculum

	5a. Do you use these four elements of effective skill instruction in your curriculum? 

(Yes ( No   Name & explain

(Yes ( No   Demonstrate

(Yes ( No   Group practice

(Yes ( No   Individual practice


	5b. Do you use all 4 elements for each skill you teach?

( Yes

( No


	Changes You Could Make

	List 1 or 2 changes you could make to enhance your curriculum (write NA if you don’t need to make changes).




	Key Points to Consider: #6
Assessing the Type and Amount of Knowledge Taught in Your Curriculum

	Increasing knowledge is important, but using a curriculum that is mostly knowledge-based will not lead to behavior changes. Individuals need some information, but they need a lot more to help them change behavior (e.g., skills, beliefs/attitudes, motivation, etc). Thus, the information provided in your curriculum should be accurate and it should be directly linked to the behavioral goals of the curriculum. Many programs place too much emphasis on knowledge, and provide information that is nice to know but that won’t necessarily prepare individuals to make the desired behavior change. Focusing only on “essential” knowledge, and emphasizing other risk and protective factors such as norms, attitudes, and skills could enhance programs.


	Questions to Help You Assess Your Curriculum

	6. How would you describe the knowledge covered in your curriculum? 

( All or most is essential knowledge for supporting the behavioral goals in our curriculum

( Some is essential but some is simply nice to know

( Most is simply nice to know and it really doesn’t connect to our desired curriculum goals

 

	Changes You Could Make

	List 1 or 2 changes you could make to enhance your curriculum (write NA if you don’t need to make changes).




	Key Points to Consider: #7
Using a Variety of Interactive Teaching Strategies

	The education literature supports the use of active learning rather than passive approaches. One way to enhance the potential effectiveness of your curriculum is to look for opportunities to change the delivery of activities so that the lessons are more interactive (e.g., instead of having students individually read a case study, have them act it out and work in small groups to discuss it). 



	Questions to Help You Assess Your Curriculum

	7. Does your curriculum use a variety of interactive teaching methods? (Refer to your answers on Parts A & B for help with your response.)

( Yes, definitely

( Yes, somewhat

( No, not really

( No, not at all 


	Changes You Could Make

	List 1 or 2 changes you could make to enhance your curriculum (write NA if you don’t need to make changes).




	Key Points to Consider: #8
Using Small Groups/Cooperative Learning Groups

	The literature on effective education practices supports the use of small group learning. There are many ways that you can enhance the effectiveness of your small group work. Here are 3 key areas to consider:

· The Task--make sure it is clear, not too complex, and allows students to do something together so that all students interact on an equal or nearly equal basis

· Group composition—use smaller groups (4 or less) that are heterogeneous (diverse)

· Monitoring groups—circulate, listen, and assist as needed. Summarize in a large group afterwards.



	Questions to Help You Assess Your Curriculum

	8a. When students work in small groups, does each student in the group have a defined role? 

( Most or all of the time

( Some of the time

( Rarely or not at all

( We don’t use small groups


	8b. When students work in small groups, is the group size limited to 4 or fewer students?

( Most or all of the time

( Some of the time

( Rarely or not at all

( We don’t use small groups



	
	8c. When students work in small groups, does the curriculum include notes to remind the educators to circulate and check student progress? 

( Most or all of the time

( Some of the time

( Rarely or not at all

( We don’t use small groups



	Changes You Could Make

	List 1 or 2 changes you could make to enhance your curriculum (write NA if you don’t need to make changes).   


	Key Points to Consider: #9
Looking at the Relevance of the Content and Activities to Your Population

	There are numerous ways in which a curriculum could be modified to make it more relevant for your population. Very simple modifications focus on changing the names, language, situations, etc. represented in the materials (e.g., in role plays, stories, videos). These changes can address both cultural relevance and developmental appropriateness. 

Another level of modification could include adding culturally based concepts that are important in your population (e.g., respect, family), and linking these concepts to the behavioral goal of the curriculum. Further, activities could be added to reinforce material in the curriculum (e.g., featuring members of the community in role model stories—short, real-life stories that model a positive behavior or belief).

Once changes have been made, it is helpful to ask staff members or individuals from the target population (or other educators who work with the population) to review the curriculum for cultural and/or developmental relevance. They often can identify other ways in which activities or the curriculum as a whole could be made more relevant.


	Questions to Help You Assess Your Curriculum

	9a. Is your curriculum culturally relevant for the population (e.g., uses culturally-appropriate situations, give messages that are consistent with cultural values, uses activities that appeal/are of interest to the population)?

( Yes, definitely

( Yes, somewhat

( No, not really

( No, not at all  

	9b.  Is your curriculum developmentally relevant for the population (e.g., focuses on developmentally appropriate behavioral goals, uses age-appropriate situations, give age-appropriate messages, uses activities that appeal/are of interest to population)?

( Yes, definitely

( Yes, somewhat

( No, not really

( No, not at all 


	Changes You Could Make

	List 1 or 2 changes you could make to enhance your curriculum (write NA if you don’t need to make changes).




	Key Points to Consider: #10
Ensuring the Curriculum is of Sufficient Length

	One of the requirements of the RFA is that prevention education curricula must extend for at least 8 hours. This stems from research showing that shorter programs are not effective at changing behavior. All of the current evidence-based curricula (e.g., Making Proud Choices, Becoming a Responsible Teen) are 8 or more hours.



	Questions to Help You Assess Your Curriculum

	10.  Does your curriculum have at least 8 hours of instruction?

( Yes, we have ____ hrs

( No, we have ____hrs


	Changes You Could Make

	List 1 or 2 changes you could make to enhance your curriculum (write NA if you don’t need to make changes). If you plan to add hours, be sure to note what content you would use to expand the curriculum.
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